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Background 
Brushing up students’ reading skills was the major target that the teachers from Choi Wan 
St. Joseph’s Primary School intended to achieve. Despite meticulous planning of the reading 
skills to be taught from P1 to P6, supplemented with teaching resources developed over the 
years, there was still room for improvement in reading comprehension, as reflected by 
students’ performance in assessments. 

The teachers had two questions in mind: (1) What else should they do so that students 
could better pick up reading skills? and (2) How in-depth should they re-teach the area that 
students were not able to master in a recent assessment? 

In this collaboration, the effort was paid to reinforce the learning-teaching-assessment 
(L-T-A) cycle. In addition, supplementary materials were developed to provide students with 
more practice in the skills in which they were weak in. 

Level 
Primary 6

Strategies Used
1. Tracking Students’ Performance and Developing Subsequent Follow-ups 

through Backward Design

2.  Adopting a Range of Classroom Assessments to Track Students’ Learning 
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Actions Taken
1. Tracking Students’ Performance and Developing Subsequent Follow-ups 

through Backward Design

A results-focused lesson is considered to be more effective than a content-focused one as the 
former focuses on the learnings that we expect students should be able to grasp by the end 
of a lesson (Wiggins & McTighe, 2005). Based on the backward design put forth by Wiggins 
and McTighe (2005) to structure a results-focused lesson, the teachers first identified 
problems that students showed in assessments as the focus to work on. They thus 
communicated regarding the desired results that students were expected to achieve at the 
end of a collaboration cycle. Following this very first step, the work then moved on to 
developing materials and teaching strategies that could achieve the desired learning 
outcomes. 

With a consensus to brush up students’ reading skills, steps to locate and tackle students’ 
weaknesses were carried out in the first term (‘Phase 1’) and second term (‘Phase 2’) 
respectively.

a. Phase 1 

i. Analysing students’ performance data 
After the first term test, the teachers processed students’ scores and located questions that 
the majority of students performed unsatisfactorily. It was found that questions asking 
about the duration of time were the most common weakness seen among students. 

There were two questions in the test asking about time. The questions and common 
mistakes are shown in Table 1.

Table 1: Questions with unsatisfactory student performance in 1st Term Test 2021/22

Part Text Question Correct answer Common mistake

C A poster about the Music and Arts 
Week

Q.4 How long is the Music and 
Arts Week?

5 days 13th to 17th March

G Radio show dialogues between a 
host and a badminton star

Q.4 How long has May played 
badminton?

10 years  䕻 seven

 䕻 seven years old

 䕻 seventeen years old

As seen in the table, several possible problems might have been attributed to the wrong 
answers. 
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For Part C, it showed that students might not have a concrete idea of the type of answers to 
respond to the question phrase ‘how long’. As a result, they stated the dates instead of the 
duration. 

For Part G, there involved the calculation of the years (see the excerpt of the text in Figure 1).  
Students might have problems with questions requesting them to process data, such as the 
need to do calculation in this case. They also had difficulties giving the right quantifiers in 
answer. 

The skill of extracting information to answer questions about duration was not the main 
focus in P6. Yet, data reflected that there was a need to re-teach this. 

ii. Devising teaching materials in collaborative lesson planning sessions 
Material design: Aligning with the theme being taught 
According to the scheme of work, the coming chapter to be taught was about film reviews. 
There were no questions about duration of time in the chapter comprehension section. 
Therefore, the teachers developed a supplementary worksheet on film advertisements with 
the showing times (Figure 2). The material was made in line with the theme being taught in 
that period, incorporating the target skill to be re-taught. 

Figure 1: Excerpt of Part G in 1st Term Test 2021/22
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Figure 2: Supplementary material about duration of time
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Material design: Scaffolding 
To better address students’ weaknesses, a graphic organiser was used to help them process 
data. For less able classes, a simplified version of a graphic organiser was used (Figure 3a), 
while a graphic organiser requesting students to find more information was used in more 
able classes (Figure 3b). Both versions had the core function of drawing students’ attention 
to the duration of time that each movie lasted. 

Figure 3a: Graphic organiser for less able classes (Teacher’s version)

Figure 3b: Graphic organiser for more able classes (Teacher’s version)

Movie Name Duration Actor(s) / Actress(es) / Voice Actor

e.g., Penguin Crisis 1 hour 30 minutes Carrie Lee

2. Class 8 2 hours Sophia Marshall, Joe, Michelle

3. Hidden Secret 1 hour 35 minutes Patrick Leung, Luke Ma

4. Only You 1 hour 40 minutes Bertha Hui, Tim Kwan

Movie Name Director Duration Character(s) Actor(s) / Actress(es) / Voice Actor

e.g., Penguin Crisis Kitano Matsushima 1 hour 30 minutes Penguin Yuki Carrie Lee

2. Class 8 James Brown 2 hours Leila, Jean and Mitch Sophia Marshall, Joe, Michelle

3. Hidden Secret Grace Yung 1 hour 35 minutes Sanders, Roy Patrick Leung, Luke Ma

4. Only You Tammy Lee 1 hour 40 minutes Maggie, Thomas Bertha Hui, Tim Kwan

The above graphic organisers were means to deconstruct the text into smaller, more readily 
understandable pieces. At the same time, they set examples for students to follow on how 
to convert the showing time into a duration. In addtion, using a graphic organiser in class 
can serve as a form of formative assessment to track students’ understanding, and to give 
feedback accordingly. 

Out of the seven comprehension questions designed for this supplementary worksheet, one 
was devoted to testing if students could respond correctly to the question phrase ‘how 
long’. The question ‘How long does “Class 8” last?’ was set. Students could mostly answer 
this question correctly after the scaffolding. 
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Table 2: Details of the target question in 1st Term Exam 2021/22

Figure 4: Excerpt of a comprehension text (Part H) in 1st Term Exam 2021/22

Figure 5: Excerpt from Part I

Part Text Question Answer

H Film Review Q.3 How long is the film ‘Who Is the Real Burglar? ’  䕻 2/two hours

 䕻 120 minutes

A slight improvement in student performance was seen this time. More students were able 
to use duration of time to respond to the question phrase ‘how long’, and more students 
were able to give the right quantifier (i.e., hours/minutes) this time. 

b. Phase 2

In the second term, a new round of performance analysis and follow-up was carried out.

i. Analysing students’ performance data
The results of the 1st Term Exam revealed that students needed more support in handling 
summary cloze. A short summary cloze was set in comprehension Part I. The excerpt where 
answers are located, as well as the questions, are shown in Figure 5 and 6 respectively. 

iii. Incorporating the re-taught elements in the next assessment
To complete the L-T-A cycle, a question testing students on the duration of time was 
intentionally added to the following assessment (1st Term Exam). Please see the excerpts 
from the corresponding text and answers in Figure 4 and Table 2, respectively. 
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Figure 6: The summary cloze question with answers

In the collaborative lesson planning session, possible reasons for students' unsatisfactory 
performance were discussed.

Table 3: Possible reasons for students’ unsatisfactory performance

Question and Answer Possible Reason(s)

6(i) I joined the fun day with my parents and brother.  
I bought a (i) group ticket for only thirty dollars.

Common mistake: admission 

Possible problems: 

1) Students did not realise that the article ‘a’ has restricted which 
word should be filled in. 

2) Students did not realise other hints: 

 䕻 $30 for 4 (in the text) 

 䕻 I, my parents, brother = 4 (in the question)

6(ii) I was a winner in the lucky draw. I got a (ii) camera!  
I can take photos of you next time when we meet.

Students might have failed to locate specific information because 
they missed the clues:

1) can take photos 

2) winner 

3) lucky draw

ii. Devising teaching materials in collaborative lesson planning sessions
Material design: Aligning with the theme being taught
Similar to the follow-up in the first term, a supplementary material was developed to 
address students’ weaknesses shown in the assessment. According to the scheme of work, 
the following chapter to be taught covered the theme of endangered animals. Given that 
the teaching period was around the Chinese New Year, the teachers chose to adapt a 
material on tigers, which echoed the Chinese zodiac for the year. The material adapted is 
shown in Figure 7. 
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Figure 7: Tiger - Material adapted as a follow-up to 1st Term Exam 2021/22
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Employing scaffolding to help students tackle questions in a step-by-step manner 
A summary cloze (Figure 8) was designed to teach students essential skills for handling this 
type of question.

Figure 8: Summary cloze with answers for the material on tigers

Diagnosing students’ difficulties, the teachers agreed that students often lacked skills in 
handling a cloze. 
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To make the skills for tackling a cloze visible and easy to understand, the teachers came up 
with four essential steps for attempting to fill in blanks in a cloze. They then rephrased the 
steps into short, student-friendly phrases, as seen in the ‘4 Steps for Doing a "Cloze" ‘ in 
Figure 9. During the lesson, the teachers demonstrated how to fill in some of the blanks in 
Question 11 following the 4 steps. 

Figure 9: 4 steps for doing a ‘Cloze’

2. Adopting a Range of Classroom Assessments to Track Students’ Learning

a. Pre-lesson tasks

A cloze always requires a thorough understanding of a text, and a mastery of grammar. To 
teach a cloze summary, the first step was to prepare students for the text content. To begin 
with, input that provided them with background information on the topic and motivated 
them to read more about it was essential. 

The teachers prepared videos related to tigers and facts about the animal for students to 
watch at home. Google Forms were used in post-watching tasks. Depending on the class 
ability, the tasks ranged from giving short answers (for more able students) and filling in 
blanks (for average students) to providing a sentence of reflection (for less able students). 
Examples of post-watching tasks are shown in Figures 10a, b and c. 
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Figure 10a: Post-viewing task for more able students
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Figure 10b: Post-viewing task for average students

Figure 10c: Post-viewing task for less able students

b. Classroom assessments

Classroom assessment is ‘the kind of assessment that can be used as a part of instruction to 
support and enhance learning’ (Shepard, 2000). Usually simple and ungraded, classroom 
assessment provides timely information for teachers on how students are learning at a 
particular stage. Such evidence is essential for teachers to provide instant feedback, as well 
as enabling them to design the next teaching episode so that it can better cater to students’ 
needs. 

i. Group work 
Before arriving at the final stage of doing the summary cloze, it was important to teach 
students to understand the entire text. To do so, the teachers first used a simplified text 
about pandas to teach students how to generalise the key ideas presented in a paragraph. 
After that, students were asked to match the subheadings to the paragraphs in the target 
text ‘Tiger ’.  
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In small groups, students circled key words in paragraphs, discussed their choices and 
matched the subheadings printed on paper strips. The activity facilitated peer learning, and 
employed a tactile mode to cater for different learning styles. The product displayed by 
each group showed whether the group could circle key words and/or match the right 
subheadings, allowed the teachers to understand students’ difficulties.

Figure 11: Students in a group work

ii. Hand signals
A reading text is loaded with information. A quick and simple way of tracking students’ 
understanding is to use hand signals. The teachers used this technique during a lesson to 
ask for a range of information (the meaning of a word, specific information for a question, 
what a pronoun is referring to, etc.). A brief example of the usage of this approach is as 
follows:

T: Can you guess what the meaning of the word ‘prey’is? 

Show your fingers for the option you think is correct:

1: A toy 

2: Food (an animal) 
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Figure 12: Students responding to a question using hand signals

This simple technique not only provides teachers with information about students’ learning 
progress, but it also facilitates whole class participation. This kind of interaction is also less 
threatening for students who are nervous about whether they can answer questions 
correctly in front of a class. 

Impact
1. Student Level

The collaboration focused on the area in which students were weak in an assessment. It 
involved round of teaching targeting the particular area. As a result, the teachers noticed 
that students were more confident when attempting questions asking for duration or a 
summary cloze. The improvements that students showed in the two question types in the 
subsequent assessments also demonstrated that the re-teaching efforts paid off. 

On the whole, the project motivated students to participate in class. After doing the pre-
task, students were more prepared for lessons and, in turn, more willing to participate. 
Moreover, the use of classroom assessment that fostered peer support and was also less 
threatening in nature helped establish a lively, interactive classroom atmosphere. 
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2. Teacher Level

The teachers reflected that the collaboration offered them ideas on how to better follow up 
on students’ performance. Before the collaboration, based on the data gained from 
assessments, the teachers carried out individual follow-ups. They expressed worries about 
how to juggle between carrying out post-assessment follow-ups and catching up with the 
teaching schedule. They were not sure how much time and effort to invest in because the 
assessment that followed might not cover that area again. 

Therefore, the collaboration allowed the teachers to work as a team and gain mutual 
support. It first located the weak areas commonly seen in the grade level. Materials were 
developed in line with the chapters for that period of time. Thanks to this approach, the 
teachers did not need to worry if their classes were behind the teaching schedule. In 
addition, supplementary materials would not seem detached from the theme being taught 
during that period of time. Arranging to have the re-taught items in the next assessment 
completed the L-T-A cycle. This would provide the teachers with evidence to evaluate the 
effectiveness of the teaching strategies and the materials developed. 

In sum, the teachers valued their experiences on developing materials to respond to 
students’ problems. They saw the collaboration as a channel for professional exchanges and 
mutual support among teachers in the grade level.

Way Forward
The collaboration showcased how to use students’ data to inform teaching and carry out a 
L-T-A cycle that complemented the original scheme of work. The English coordinators and 
the vice principal who participated in this year’s collaboration have laid down two areas on 
which to focus:
• Strengthening the alignment of learning, teaching and assessment
• Further instilling the professional exchange function of collaborative lesson planning 

sessions within the department with reference to this collaboration 
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